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REPORT ON VISIT ONE  (YEAR TWO)
March 2007
Purpose of Visit:

1. To meet with teachers and Department of Education officials to review project progress as well as to revisit the core components of the programme. 
2. To mentor and support teachers as mediators of the Basic Concepts Programme. 

3. To monitor the implementation of the project. 

4. To introduce a new teacher to the project.
5. To coordinate the support component with the ECD Unit (Namaqua District) 
6. To gather baseline data from Grade 2 learners at the project schools as well as from a sample of rural schools in the Namaqua District.
The fist visit to the project this year was conducted during the first week of March (05.03.2007-09.03.2007). The weather was mild to start after a cold front and light rain, but soon returned to what is expected of the area during mid-summer. The mornings were usually moderate to hot, but the afternoons proved intolerably hot. (Maryna recorded the temperature of 48º Celsius in the early evening during my stay.) The roads as usual were poor and in certain sections very corrugated.
I will address the outcomes of this visit in the order that they appear above (see the purpose of the visit).
1. A training workshop was presented on the first day of my visit at the Kamieskroon Hotel. One teacher phoned on the day of the workshop to inform me that she could not attend because of ill health. Two district officials, one of whom has been transferred to another post, were not able to attend the workshop. It was evident from the outset of the workshop that teachers were positively disposed towards the project and were feeling more confident about the programme. This was particularly apparent amongst the Grade 1 teachers who consistently reported that their learners now had background/prior knowledge which had assisted them (the teachers) with the revision of the programme. The teachers’ participation during the workshop also reflected a more nuanced understanding of the programme. The workshop left me with a sense that there had been a shift in the teachers’ attitude towards the project. My visits would later support this initial assertion for a majority of the teachers. In addition, the workshop again reaffirmed the support from the Department of Education for the project. The department officials actively assisted me during the workshop by raising pertinent issues that they had noted during their recent visits to the teachers. 
2+3
Each of the schools involved in the project (4 pre-primaries and 3 primary schools) were visited. (See Attachment 2 for the visit programme.) The general structure for the visits consisted of: - one teacher demonstration session followed by a feedback session (±120minutes duration) and then an afternoon session with teachers (±90minutes duration). Parts of the demonstration sessions were video recorded. (I intend to edit some of this video material). I also perused the teachers’ record-keeping (session planners, registers, evaluations sheets) as well as the learners’ workbooks during my visits. The afternoon sessions with the teachers were mainly used to review learning from the morning sessions, monitor and discuss the record keeping and to review the conceptual domains of number and letter. 
The school visits were not attended by Department of Education. They were called to a last minute meeting in Kimberley. A number of additional meetings were arranged and incorporated into the programme for this visit. I met with the Kheis Pre-Primary School Governing Body as well as with the parents of learners at the Kammasies Pre-Primary. I also made an additional visit to the Rooifontein Pre-Primary School. I will integrate feedback from these additional visits in the following sections.
I will now provide feedback of my findings at each of the schools: -
Nourivier Pre-Primary (Grade R)

· The Teacher as Mediator – there has been a significant improvement. This teacher has started to mediate and has begun to ask varied, process- based questions to different learners. The teacher required some assistance with the more technical aspects of the teaching model.
· Record Keeping – the teacher’s record keeping is up-to-date and is filed neatly and systematically. There has been a significant improvement since my last visit.
· Teacher participation in the project – the teacher seemed strongly committed to the project and therefore would no longer require strong support or monitoring as previously suggested (see my last report).
· Learners – no attendance problems were noted and punctuality is no longer a problem for the majority of learners, only one learner arrived late seemingly the result of family problems. With the support of the department the teacher appears to have successfully engaged the cooperation of parents. It also appears that some parents have begun to actively assist their children with the home component of the programme. The learners’ workbooks were adequate, however some improvements could still be made in this area.
Nourivier Primary (Grade 1)

· The Teacher as Mediator – the teacher remains anxious about her performance, however she has begun to mediate and is able to make relevant and appropriate linkages for her learners.
· Record Keeping – the teacher’s record keeping was adequate, but somewhat disorganized.
· Teacher participation in the project – the teacher (who did not attend the workshop) is under enormous work pressure. The teacher did not appear to be coping with the demands of teaching in this multi-grade class. In addition, it seemed that she found it difficult to cope with the constantly changing demands of the Department of Education. The teacher shared that she had on occasion run her BC groups after school hours to fit the programme in. Paradoxically, it seemed that she had become more positively disposed to the project. 
· Learners – school attendance was not an issue. Adequate exercises had been completed in the learner workbooks, but were disorganized and the activities did not always appear to have a clear purpose. The teacher has continued to integrate the Learning Outcomes of the National Curriculum Statement into her BCs exercises. The learners did verbalize and make appropriate use of conceptual language during the demonstration session, however still require prompting.
Rooifontein Pre-Primary (Grade R)

· The Teacher as Mediator – the teacher is trying to make the necessary accommodations to learn to mediate. She has started, albeit in a very directed and controlled fashion, to pose questions to her learners. The approach of the programme is challenging for the teacher and requires her to reexamine her teaching-learning philosophy. 

· Record Keeping – the teacher’s record keeping is neat and up-to-date.
· Teacher participation in the project – notwithstanding the difficulties that this teacher has experienced, she has remained committed to the project and will continue to implement the programme in a dedicated and committed fashion. The teacher has agreed to pair up with the Rooifontien Grade 1 teacher for additional support and assistance particularly with respect to the teaching approach.
· Learners – it appears that the learners have a very good understanding of the concepts that have been taught. They however still remain reticent to express this understanding and knowledge of the concepts.
Rooifontein Primary (Grade1)

· The Teacher as Mediator – the teacher mediates with confidence and skill and continues to be a good model of the conceptual language for her learners. The teacher required some assistance with the more nuanced aspects of the mediation process. 
· Record Keeping – the teacher’s record keeping is up-to-date, with the exception of certain session planners. 
· Teacher participation in the project – the teacher is strongly committed to the project. The teacher has continued to implement the programme with consistency and regularity. The teacher is willing to learn and could be a valuable model (and possibly act as a mentor at a later stage) for other teachers and particularly for those who are struggling with the approach.
· Learners – The learner workbooks could be used in a more focused and developmental manner. The learners observed during this demonstration session have already begun to make very good use of their expressive and conceptual language, but still require some prompting.
Kheis Pre-Primary (Grade R)

· The Teacher as Mediator – the teacher was asked at the session to teach a concept that she had recently mediated. She therefore did not present a prepared session for the demonstration. It soon became evident that she did not have much experience with the programme or mediational teaching. 
· Record Keeping – the teacher’s record keeping seemed to be perfect and up-to-date. This is a significant improvement since the last visit. However, I have my reservations as to whether the recording keeping accurately reflects what is happening in her class.

· Teacher participation in the project – the teacher says that she is committed to the project and that she is running the programme regularly with her learners. However, the evidence from my visit (apart from record- keeping) would indicate otherwize. The environment at this school was not conducive to effective teaching-learning. Three of the six learners in this class were absent from school on the day of the visit and only one learner gave an apology. Learners arrived late for school and the teacher’s child had to be removed from the premises before my arrival. In addition, the teacher’s register reflected almost perfect attendance of all learners since the start of the year. In a meeting attended by the teacher and the School Governing Body it was agreed that the relational difficulties between the teacher and Chairperson as well as other problems raised were to be resolved before my next visit to the project. The outcomes of this agreement are to be recorded and signed by all parties. A copy of this agreement will be sent to me. I have firmly stated to all parties concerned that if these problems are not resolved then further action should be taken. 
· Learners – the teacher claimed (at the workshop) that school attendance had improved, although lack of punctuality still remained a problem, it was however evident from her demonstration session that learners had not begun to make use of conceptual language. Although a lot of work had been completed in the learner workbooks, it was hard to believe that this had been produced by the same learners.
Kheis Primary (Grade 1)

· The Teacher as Mediator – the teacher is still struggling to learn to mediate. She found it difficult to ask questions, demonstrate the meaning of complex words and to assist her learners to verbalize. It is felt that some of this might have been a result of performance anxiety. She became noticeably unsettled by my presence during the demonstration sessions. She often lost her train of thought and forgot what she needed to do.
· Record Keeping – the teacher’s record keeping was not up-to-date. This needs to improve for the next visit. 
· Teacher participation in the project – the teacher remains committed to the project, but still seemed to struggle to run the programme regularly. I have again requested the teacher to run the programme more often. This teacher will require additional support and assistance.
· Learners – school attendance was not an issue. The learners were able to begin to formulate responses when they were questioned, but required a lot of encouragement. The learner workbooks contain a lot of work, however the work is not developmental and does not always have a clear purpose.

Kammasies Pre-Primary (Grade R)

· The Teacher as Mediator – the teacher, who has had some success with mediational teaching previously, experienced some difficulties during the demonstration session. She appeared to struggle to find her rhythm during the session. This may have been because of some misunderstanding at the start of the session.
· Record Keeping – the teacher’s record keeping was up-to-date, with the exception of her evaluation sheets for colour.
· Teacher participation in the project – the teacher remains committed to the project and has continued to run the programme regularly. However, it seemed that this teacher had also focused on other educational objectives (as prescribed by policy documents), which were taking her time away from the programme.
· Learners – school attendance remains excellent at this school. Attendance has received considerable attention since the initiation of the project. A meeting with parents during my visit was again used to reinforce the importance of school attendance. Parents were also encouraged to give the teacher their support and to assist with the transfer component (homework) of the programme.
4. An additional teacher (Grade 2, Rooifontein) was introduced to the project. She attended the workshop session at the Kamieskroon Hotel and thereafter accompanied the project leader to demonstration and feedback sessions. She also attended the afternoon information session. The teacher will receive mentoring from the Grade 1 teacher at the same school before she starts to implement the programme. The teacher will run her sessions in tandem with the Grade 1 teacher; that is, when the Grade 1 teacher begins to mediate letter (towards the end of the second term). The teacher has also been encouraged to practice the approach with her learners before she starts to mediate letter. The teacher responded positively and was eager to start the programme.

5. The meeting with the ECD team was held immediately after the workshop at the Kamieskroon Hotel. This was a brief yet productive meeting which focused on a number of practical/logistical issues. Some of the issues raised included: - improvement of communication between project leader and ECD Coordinator, the need for clarification about the support component of the project and departmental record keeping, and the call to arrange a certification ceremony at the end of the year. A more detailed summary of the outcomes of this meeting will be sent to all stakeholders. It should be noted that the ECD Team may not in the future be able to visit the project schools as often as they did (or as often as they would like) in the past because they are now working in ‘Integrated Team’ which consist of different components/branches of the Department of Education. This point requires further clarification from the district team.
6. The baseline data gathered from Grade 2 learners in the schools participating in the project are reflected in the figure below. The learners were required to write/reproduce (unsighted) the capital and small letters of the alphabet. The capital and small letters were written as letter pairs. The results are presented as averages for learners at each school.
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The test found that learners’ knowledge of the alphabet in all three schools was very poor. In only one school (Nourivier) did learners know how to reproduce more than 40% of the letters of the alphabet. The results for letter accuracy (capital and small letters) and knowledge of letter pairs were understandably lower than for letter reproduction at all school. This limited knowledge of the alphabet (on average learner could reproduce 8 letters of the alphabet) would impede learners’ ability to learn to write as well as to read at a Grade 2 level. Data is still to be gathered from equivalent rural schools in the district.
CONCLUSION

The overall evaluation of the visit is positive. The general sentiment of the teachers as well as the Department of Education towards the project was positive. In addition, it appeared that there had been a marked shift in teacher attitude towards the project, possibly as a result of gaining more experience and confidence with the programme. It might also be that teachers have started to attain some success with respect to the programme outcomes (e.g. the Grade 1 learners are better able to express themselves). Difficulties have been experienced with both teachers at Kheis (Grade R and Grade 1). The Grade R teacher remains unpredictable and it is difficult to understand what is really happening in this classroom, while the Grade 1 teacher might benefit from receiving additional assistance. Concerns have also been raised with respect to the support component of the project and the frequency of visits that the department might be able to make during the year. The possible introduction of a volunteer (an educationalist from Cape Town) to support this project during the year would thus be of great benefit. A concern has been raised by some teachers that they find themselves in a duplicitous situation. They are expected to run the BCP as well as run prescribed curriculum activities and they often do not see the two as complementary or similar. This situation results in some teachers feeling more pressurized. These concerns will be raised with the Department of Education and I feel optimistic that they can be resolved. 
In closing, the visit uncovered some encouraging signs for a majority of the teachers with respect to their attitude and application of the programme, however, it is essential that close monitoring and support of the project is provided to ensure that this progress is preserved.
_________________________________________________
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