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1. Introduction

The Basic Concepts Programme has been implemented at the Etafeni Day Centre Trust since June 2012.  The programme has been run in all groups at the Centre, from the youngest (6 months to 2 years old) to the oldest (5 to 6 years old). Children are assessed when they are at the end of their Grade R year thus allowing an assessment of the cumulative effect of the programme over 4 years. The Grade R learners at the Centre have been tested since 2013 this will continue until the end of the project in 2015 when the youngest learners from the start the programme are in Grade R.
The current report provides results of testing after three years of intervention at the Etafeni Day Care Centre Trust. 
2. Method
It was initially thought that most learners from the Etafeni Day Care Centre Trust (EDCT) went on to attend Linge Primary School. Thus, baseline data was gathered from a class of Grade 1 learners at Linge Primary School at the end of the 2nd term 2012. (See report, June 2012.) It has since emerged that learners from Etafeni now enroll at a number of different primary schools. It was therefore not possible to track the first group of Grade R learners who received 6 months of intervention in 2012. It was decided instead to begin testing the groups of Etafeni learners towards the end of Grade R while they are still at Etafeni. This does however make it difficult to make accurate comparisons with the baseline data, particularly when one considers the *developmental differences equating to an average of 9.1 months. The test instrument used was in fact designed to gauge school preparedness either at the start of Grade 1 or the end of the Grade R year and thus this is a more appropriate time to administer the test. The current report reflects data gathered during 2012 (Grade 1), 2013 and 2014.
3. Test Instrument: Test of Basic Concepts Knowledge (L. Benjamin, 2005)
This is a screening test designed to assess the understanding of basic concepts. The test assesses learners’ knowledge of the following                    6 conceptual systems:- colour, shape, size, position, number and letter. It was designed for the assessment of learner preparedness for formal school learning in Grade 1 at the start of the year. Some validity data on the test has found it to be a predictor of scholastic performance of Grade 1 learners (Benjamin, 2009a, 2009b, 2011).  
* Note: A developmental difference of 9.1 months equates to about 13% of a 6yrs old’s experience in the world.
4. Results
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Key to interpret scores:

Very weak: 0-10

 Weak: 11-17

 Average: 18-20

 Strong to Very Strong: 21-24

The results indicate that 47.62% (10) of the Grade R learners assessed towards the end of the year could be considered to be prepared for school learning by November 2014. 52.38% (11) of learners were not yet thought to be prepared for Grade 1 at this time of the year. However, it should be noted that six learners who were not yet school ready required only one point to be considered school ready at this time of the year. Two learners were absent at the time of testing and one learner was attending the pre-school for the first time. Overall, the learners performed slightly below average (mean score of 17.10) on this test, however their performance was marginally better than that of the initial baseline sample which attained a mean score of 17.00 in Grade 1, 2nd term. The mean score was also comparable to the Grade Rs tested in 2013 (17.83).
The highest sub-test scores attained were for colour, size and position (94%, 89% and 76% respectively), while the lowest sub-test scores were for number, letter and shape (74%, 53% and 45% respectively). See Figure below. One of the sub-test scores (number) was slightly below the pass score of 75% per domain on the test and two of the sub-test scores (letter and shape) were significantly below the pass score required. 
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The sub-test results since 2012 have been relatively consistent.  See Figure below. The average sub-test scatter score was 6.2 points per sub-test. Two sub-test scatter scores deviated from the average sub-test scatter score:- Number by -5.8 points and Letter by +0.8 points. The average total percentage score for the test since the start of the project: 75% (2013), 72% (2014) and *71% (2012). 
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5. Conclusion
The mean test results (17.10) were acceptable for this time of the year- almost half the learners were prepared for learning in Grade 1.  The testing was administered three weeks before the end of the school year - it is therefore possible that the readiness of the learners might in fact continue to improve before they start Grade 1. This is an important consideration because of the number of learners (6) who attained scores of 17 which is one point below the average score on this test.

 It was a concern that the learners’ knowledge of Letter and Shape was still relatively poor, however it should be acknowledged that their knowledge of Letter had improved significantly since 2012. It was also a concern that the learners’ knowledge of Number had declined significantly since start of the project.
The results are somewhat disappointing three years into the project. While some progress is being made in the preparedness of learners for school learning, much additional work is still required (also see above section). More attention should given to the frequent and consistent use of the Xhosa conceptual language and explicit teaching of concepts throughout the Centre.
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