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KWENA BASIN PROJECT (2014-2018)
A Basic Concepts Project for Foundation Phase Teachers in Four Schools
Field Visit 5 
29 February – 04 March 2016
Background 

The project aims to systematically improve the language, cognitive and scholastic functioning of Foundation Phase learners from four multi-grade schools in the Kwena Basin by focusing on the quality of teaching and learning. The Basic Concepts Programme (BCP) is being used as a common approach to develop and extend the prerequisites for learning in English (First Additional Language). The teachers are being trained as mediators of the BCP and are receiving ongoing mentorship and support during the project. 

Aim
The main purpose of the visit was to initiate contact with the project teachers early in the year in order to assist with the extension of the Basic Concepts Programme (BCP) at the project schools. Since the start of the project the teachers have focused on a single, small group of learners in each of their classes. This year the programme will be extended to include a majority of the learners in the Foundation Phase at the project schools. The programme will be run with all Grade R and 1 learners, while in Grade 2 and 3 it will be run with groups of learners selected for intervention at the end of 2015 using the ‘Test of Basic Concepts Knowledge’. In addition, the teachers  in Grade 1 – 3 will be expected to run the programme regularly with each of their groups, that is, three times a week for approximately 15 minutes per group (x3-4 groups per class). This is a total of about 180 minutes of intervention per week. The Grade R teachers are expected to run the programme 4-5 times per week with their learners. The visit also aimed to support teachers with the practical, on-site implementation of the programme and with class management and to provide ongoing mentoring. 
 See the programme at the end of the report for a full breakdown of activities during this visit to the project.
Feedback From Teacher Meeting and Planning Session

Twelve teachers attended the meeting at Klipspruit Combined School on the first day of the visit to the project. One teacher from Umthombopholile who had been part of the project has been redeployed to another school. She was an Intermediate Phase teacher who had been included in this Foundation Phase project. An ex-matriculant from one of the project schools was invited to the meeting as a prospective assistant to the project teachers.

The rationale for these meetings is to encourage all the schools to network and to see that they are part of something greater. The meeting specifically aimed to:- i) provide teachers with the results from the ‘Test of Basic Concepts Knowledge (TBCK)’ administered last year, ii) initiate the planning required to form the learner groupings in each of the classes, and iii) timetable the implementation of the programme in their classes this year. The programme for the support and mentoring visits to each school was also finalized at the meeting. A PowerPoint presentation was prepared for this meeting – See attachment. Each teacher received a copy of the PowerPoint presentation as well as a breakdown of the TBCK results for each grade at each school. They also received planning sheets to form their learner groupings.
The teachers responded very positively to the meeting and in particular to the improvements in the project results from 2014 to 2015. The teachers were particularly gracious to those schools that had made the biggest improvements. It did seem that the teachers were motivated by the feedback of the results. The teachers took time to review their TBCK results and to form their intervention groups for the year. Some of the teachers wanted to create their own groups to better suit their circumstances (see below for more information) and in certain cases wanted to increase the number of intervention groups in their class. It was necessary to continue to support some teachers with their planning of their groups during my visits to their schools.
General Project Activities & Feedback from School Visits
Preliminary comments
· All the project teachers at the project schools received at least one visit, while teachers at two of the schools received two visits.
· Time was also spent with the new classroom assistant in preparing and coaching him to work alongside the project teachers. He responded very positively and appeared to adapt easily to his new role. (His main role will be running alternative but related BCs activities with the class while teachers run their BCs groups. The purpose is to assist the teachers to run the BCP in their classes with a small group of learners, while the rest of the class continues with related structured activities. It was decided that the classroom assistant would spend three week blocks at three of the project schools.)
· The project teachers responded positively to the visit/s and were prepared to run demonstration sessions.
· It did however become evident (first at the teacher meeting and later during the classroom visits) that most teachers had not yet begun to implement the programme.
· The planning of the demonstration sessions using the BC Session Planner was generally very good. The planning was reviewed before the start of each session. Teachers’ main area of concern was related to the accurate placement of words in the correct vocabulary categories: - ‘specific’, ‘general’ or ‘cognitive’.
· It was evident that the teachers had started to develop a very good knowledge of the Teaching Model, however most of them still were struggling to put their knowledge of the process into practice. 
· The demonstration sessions were run with one of the newly formed groups in each of the classes. These groups appeared reasonably well matched, but in a few cases the teachers themselves identified that they would need to make a few adjustments to these groups.
· The teachers in the multi-grade classes (n=3) required more assistance with the structuring of their classes. These challenges were resolved very differently in each of the classes (see below).

Feedback from School Visits
Grade R: i.Enkeldoorn, ii.Phakama, iii.Umthombopholile 
· The size of the classes was relatively small. The number of learners varied from 6 to 21 learners. The intervention groups were also relatively small (6-7 learners) with only one intervention group at Enkeldoorn, two at Phakama, and three intervention groups at Umthombopholile.
· The teachers had established their intervention groups and had already started to work with their groups by the time I visited. This was with the exception of the first school (Phakama) which I visited before the goal setting meeting with the teachers. In a follow up visit to this teacher it was evident that her learners had started to use some of the conceptual language.
· The teachers were all very confident about the process - It was evident that they had already started to establish the conceptual language and in certain cases they had established more language than in the other Foundation Phase classes.

· The teachers were all very positive and motivated during my visit to their classes, however one of the teachers was particularly enthusiastic and has become a very effective mediator of the programme

Grade 1: i.Enkeldoorn, ii.Phakama, iii.Umthombopholile, iv.Klipspruit
· The sizes of the classes in the above schools vary between 14 – 35 learners. The first school has two intervention groups, the second and third schools each have three intervention groups, while the fourth school has four intervention groups.
· While teachers at the schools had not grouped their children in their classes using the same BC groupings, they were ready to run their demonstration sessions using one of their BC groupings. (I did not observe the teacher from Enkeldoorn with Grade 1s, as she had decided to demonstrate with her Grade 2 and 3 learners. The teacher works with the Grade 1-3 learners. See below for more information about this teacher.)
· These teachers seemed to experience greater difficulty with the mediational process than teachers in the other Grades. They struggled to access the language of their learners. It was apparent that they had not yet started the programme with their learners. 
· I was particularly concerned about the lack of commitment from one of the teachers. This was the second time that such issues have been raised about this teacher.
Grade 2 + 3: i.Enkeldoorn, ii.Phakama, iii.Umthombopholile, iv.Klipspruit
· With the exception of Klipspruit the above schools have multi-grade classes. At these schools different arrangements have been made to accommodate the complexity in these classes. 
· Enkeldoorn: The teacher works with the Grade 1 learners in one group and has decided to teach her Grade 2 and 3 learners in one group.  This is despite repeated attempts to get her to work with smaller and more distinct groups.
· Phakama: The teacher has divided her large class (42 learners) into           3 levels (stronger, average, weaker) for each grade (2 and 3) group. The teacher combines the stronger group in Grade 2 with the stronger group in Grade 3. She then focusses on one of these groups when she does the intervention while the other group observes. In the following session the focus group and observing group are switched. The teacher is therefore working with three intervention groups, but is including her whole class.

· Umthombopholile: The teacher has one intervention group in her Grade 2 class and has decided to form two intervention groups in Grade 3. The second Grade 3 group consists of stronger learners as the teacher feels that this will assist to promote the development of conceptual language of all the learners in her class. 
· Klipspruit: The Grade 2 teacher has divided her class into three groups – all learners in this class will receive intervention, while the Grade 3 teacher has three intervention groups in her class.

· All the teachers were enthusiastic and committed and had made improvements in their mediation. They have developed a familiarity with the Teaching Model and it is evident that verbal fluency has been encouraged amongst their learners.
Summary and Conclusion
There was much positive to be drawn from the first visit to the project this year. While it was disappointing that most teachers had not started the programme before the visit, the positive response to the visit was very encouraging. The teachers responded particularly well to the improvements in their learners’ performance since the start of the project and have become increasingly familiar with the teaching approach. The expectations for the year have been clearly presented and worked through with each of the project teachers.
I have been overwhelmed by the uptake of the communication on the What’s App group after the visit which suggests that there has been some follow-through and continuation of implementation. The Class Assistant has also been asked to use this communication network to share teacher’s work on an ongoing basis. These messages have already started to circulate and other teachers have also started to make contributions. One school however is not on this communication network. It is also hoped that the Class Assistant will play an important role as he moves from school to school supporting the continued implementation of the programme.
It has been suggested that the next visit to the project should overlap with the visit of the Wits students towards the end of May. This wilI be a condensed visit (3.5 days), but should be adequate as a follow-up, maintenance and mentoring visit. The last training session (focusing on the outstanding domains of letter and number) will thereafter be run in September. This will also be the final project visit for the year.
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Programme for Visit 5 (February 2016)

	Date
	Activity
	Target Group + Number
	Place/School

	29 February 2016
	School Visit: Groupings, Time-Tabling and Teacher Mentoring 
	Project Teachers = 3
	Phakama Primary


	29 February 2016
	Teacher Meeting
	Number of participants = 12 + Jean + Louis + Petrus
	Klipspruit Combined School

	01 March 2016
	School Visit: Groupings, Time-Tabling and Teacher Mentoring
	Project Teachers = 3
	Umthombopholile Primary School


	01 March 2016
	Planning meeting with classroom assistant
	Classroom Assistant= 1
	Verloorenkloof Estate

	02 March 2016
	School Visit: Groupings, Time-Tabling and Teacher Mentoring
	Project Teachers = 3 + 1 (discussion with Grade R teacher)
	Klipspruit Combined School

	03 March 2016
	Follow-up School Visits and Support of Classroom Assistant: x 2 schools
	Project Teachers= 3
Project Teachers = 3

Classroom Assistant = 1
	Umthombopholile Primary School
Phakama Primary


	04 March 2016
	School Visit: Groupings, Time-Tabling and Teacher Mentoring
	Project Teachers = 2
	Enkeldoorn Primary 

	TOTAL
	
	32
	


8

