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KWENA BASIN PROJECT (2014-2018)
A Basic Concepts Project for Foundation Phase Teachers in Four Schools
Field Visit 11 
27 – 31 August 2018
Background 

The project aims to systematically improve the language, cognitive and scholastic functioning of Foundation Phase learners from four multi-grade schools in the Kwena Basin by focusing on the quality of teaching and learning. The Basic Concepts Programme (BCP) is being used as a common approach to develop and extend the prerequisites for learning in English (First Additional Language). The teachers are being trained as mediators of the BCP and are receiving ongoing mentorship and support during the project. 

Aim
The main purpose of this second visit to the project in Maintenance Year 2, the final visit to the project (Phase 1), was to evaluate the overall progress of teachers as well as their learners. The final set of data was gathered during the visit by the student teachers from the University of the Witwatersrand. The data will however be reported on in separate reports once the test scripts have been scored and the data captured and analysed. The visit also provided an opportunity to acknowledge the project teachers, many of whom (8 out of the 11 teachers) have been involved in the project since its inception in September 2014. It also allowed us to provide additional support and mentoring to the project teachers as well as to develop our connections with the Grade 4 teachers at the project schools.
See the programme at the end of the report for a full breakdown of activities during this visit to the project.
Feedback from the Teacher Graduation
The ceremony was held at the Klipspruit Combined School in the school library. The event was attended by the graduates (project teachers), with the exception of one teacher who was sick on the day. The event was also attended by the school principals (4) as well as two trustees of the Kwena Basin Education Trust, Jean Place and Grant Coltmand.
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The ceremony provided an opportunity to acknowledge the work of the teachers and to celebrate their status as certified mediators of the Basic Concepts Programme. The teachers (with the exception of the 3 *new teachers) received   6 days of training as well as ongoing classroom support and mentoring during the project. Each teacher received a minimum of 11 classroom visits, each of which was approximately one hour in duration, while some teachers received up to     22 visits during the project. The teachers thus received an average of 65 hours of training and support.
*The new teachers have to date received three training sessions and completed 4 out of the 6 conceptual domains. They still require an additional session to complete their training. They have also received excellent support from their colleagues at their school as well as from the project field worker. For example, even though these teachers had not been formally exposed to the new conceptual domain of position, they were nevertheless able to run demonstration sessions in this domain.
The ceremony was relatively short. The event programme included a brief overview of the project by the project leader with a focus on the gains that have been made since the start of the project. Dr Place shared some words of encouragement and highlighted the importance of maintaining and extending the improvements that had been made. Dr Place also thanked the KBET for its key role in the project. Two of the project teachers (who are also principals of their schools) offered a word of thanks and another teacher also made a wonderful off-the-cuff speech. She shared how she had been given the opportunity to become a teacher through her participation in the project (she had not been trained as a teacher but an admin clerk). She has in fact become one of the outstanding teachers of the project.
General Project Activities and Feedback from School Visits
Preliminary comments
· Most of the teachers received two class visits; this was with the exception of the teachers from Enkeldoorn Primary who received one visit.
· There were very few unanticipated disruptions to the programme (See Appendix 1) during this visit.
· I made contact with a total of 58 teachers and student teachers in           12 forums and contexts during the visit (See Appendix 1).
· One of the main focuses of the visit was to follow up on the development of alphabetic knowledge amongst learners as well as to find ways to extend this knowledge in the Grade 1-3 classes.

· We also followed up on the introduction of weekly spelling tests in Grades 3 and 4 that were initiated during my visit in March 2018.

· All the teachers were requested to mediate a Basic Concepts session of their choice. Most of the teachers chose to mediate a position session, while some of the teachers selected a number session.
· The presence of the student teachers in the classes seemed to help with our visits and in particular it helped the classroom teacher to focus on the task at hand.
· The project field worker accompanied the project leader to most of the classes and even participated actively in some of the sessions. For example, she was able to assist some of the teachers with the mediation of their Basic Concept sessions. 
Feedback from School Visits
Grade R: 
i.Enkeldoorn (n=10), ii.Phakama (n=22), iii.Umthombopholile (n=15)
· I was very impressed with one of the teachers and her learners. The learners were trying to speak in full sentences and made spontaneous use of the conceptual language. The teacher had also started with the mediation of letter (5 letters) -which seemed to have been very effectively established.
· The learners in the other two classes still seemed to be struggling to express themselves, even in short phrases. 
· While it was evident that the above-mentioned learners had some conceptual knowledge, it was difficult for the teachers to access this knowledge. 
· It thus seemed that the teachers had been implementing the programme, but not as often as they should have be (in at least two of the classes). In addition, it might be that their mediational teaching skills to adjust the content and activities of the programme still require refinement and practice.
Grade 1 
i.Enkeldoorn (n=9), ii.Phakama (n=27), iii.Umthombopholile (n=20),    iv.Klipspruit (n=21)
· The overall knowledge of the alphabet in these classes was good - there had been a marked improvement since the start of the year. Most of the learners could now perform this activity with relative ease.

· In these classes there were very few children who were not able to track and recite the entire alphabet. The learners had also started to develop a reasonably good ability to match letters with sounds.

· There was however still much scope to enhance the letter-sound associations of the learners as well as to expand the expressive vocabulary to generate these associations.
· The basic concepts demonstration sessions were on the whole very good and reflected well on the developing skills of the teachers as mediators of the programme. The teachers have in many respects become natural mediators and no longer need to give explicit attention to the teaching model. They have developed confidence with the teaching process and did not even seem to pay much attention to the classroom visitors.
· I would speculate that half of the teachers are implementing the programme and its associated interventions frequently, while the other teachers do not seem to be implementing as regularly.
Grade 2 + 3
i.Enkeldoorn (n=12 | n=12), ii.Phakama (n=14 | n=17), iii.Umthombopholile (n=22 | n=19), iv. Klipspruit (n=27 | n=26)
· With the exception of Klipspruit the above schools have multi-grade classes.
· The Grade 2 learners had a very good knowledge of the alphabet sequence. This was with the exception of a group of learners at one of the schools. I was also concerned about the poor finger-tracking of the alphabet and responsiveness of learners in another Grade 2 class, however, this mostly seemed related to class management issues. It seemed that there had been a general improvement in the learners’ ability to identify random letters of the alphabet.  

·  The Grade 3 learners were much more confident than the Grade 2s in their overall knowledge of the alphabet. They were able to generate many more and varied words starting with a particular sound than the Grade 2s. The Grade 2 and 3 learners were able to generate a reasonable number of vocabulary words (30-40) with a specific onset sound within a few minutes.
· The receptive vocabulary of the learners at the schools (including the Grade 1s) was much stronger than their expressive vocabulary during individual assessments. The teachers had been requested to build word banks with their learners that could be used to extend their expressive vocabulary.
· Only two teachers were able to run BC demonstration sessions owing to time constraints at the schools. These were very good sessions not only with respect to their structure but also with respect to the mediational teaching processes. It did however seem that the teachers should have been implementing the programme more regularly and extending the range of concepts mediated as well as placing more emphasis on language usage in their classes. 
Spelling Test:  Grade 3 and Grade 4 

· The plan to introduce weekly spelling tests has been implemented in these classes (8) since the start of the year.
· The tests have been administered on a weekly to biweekly basis (8-18 times) in these classes. 
· The tests have been marked and in a few classes, learners have been required to make corrections and to write compositions using these words.
· I was generally impressed with the Grade 4 teachers and their willingness to initiate and follow through with the tests.
· The preparation for the tests and follow-up thereafter however does require additional attention. There seemed to be a general lack of ability to draw diagnostic information from the test results.

Summary and Conclusion
I was on the whole impressed with the project teachers as well as the intermediate phase (Grade 4) teachers who have started to assist and bridge the process which started in Grade R. It was evident from this visit that what we have been working on with the teachers over the years has started to infuse their practice (both Basic Concepts related and other). The teachers have on the whole started to teach with confidence and have become more mediational in their approach. They are also more orientated towards creating spaces for their learners to participate and to share their understandings. The basic concepts ethos seems to have become established in the project schools.
The visit however also highlighted the need for continued support to assist the teachers to take the next step in order to advance the process. For example, the teachers still require assistance to develop their learners’ alphabetic knowledge and to help them transfer this knowledge into full-blown, differentiated, first additional language literacy activities. The development of word banks and personal dictionaries during this visit was a good concrete illustration of the latter. Many of the teachers still seem to require a push to implement the programme and the associated interventions on a regular (daily) basis and reminders to give language the primacy that it requires. There is therefore still a strong need for a field worker with some influence to be present in the project classes and schools.
In conclusion, it does seem that much has been accomplished on many different levels at the project schools. The project teachers have started to get a sense of what is possible if the interventions are repeated regularly and on an annual basis. The successful introduction of the intermediate phase teachers, even if this has only been done on a very limited scale, further amplifies the possibilities of extending the project. The extension of the project into a second phase would thus also signal to the current teachers and schools that the work is not complete (only about 60% of the job has been completed) and that additional effort is still required to raise the overall  level of performance of their learners.
APPENDIX 1
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Programme for Visit 11 
(August 2018)

	Date
	Activity
	Target Group + Number
	Place/School

	27 August
	School Visit:  Letter Knowledge Assessment + Spelling Test Review
	Project Teachers = 1
Non-Project Teacher= 1

Project Teachers = 3

	Umthombopholile Primary 
Klipspruit Combined 

	27 August
	Meeting with Wits Students
	Wits Students = 7
	Klipspruit Combined 

	27 August
	Teacher Graduation
	Project Teachers = 10
Principals = 2

Others = 4  
	Klipspruit Combined 

	28 August
	School Visit:  :  Letter Knowledge Assessment/ Review + Spelling Test Review + BC Demonstration Session
	Project Teachers = 3
Project Teachers = 2


	Phakama Primary

Umthombopholile Primary 


	28 August
	Meeting with Wits Students
	Wits Students = 8
	Verlorenkloof

	29 August
	School Visit:  :  Letter Knowledge  Review + Spelling Test Review + BC Demonstration Session
	Project Teachers = 3
Non-Project Teacher = 1


	Klipspruit Combined

	30 August
	School Visit:  :  Letter Knowledge Assessment/ Review + Spelling Test Review + BC Demonstration Session
	Project Teachers = 2

Non-Project Teacher = 1

Project Teachers = 3


	Phakama Primary

Umthombopholile Primary 


	30 August
	Teacher Training
	New Project Teachers = 3 + 1 (Mapule)
	Umthombopholile Primary 

	31 August
	School Visit:  :  Letter Knowledge Assessment/ Review + Spelling Test Review + BC Demonstration Session
	Project Teachers = 2
Non-Project Teachers = 1


	Enkeldoorn Primary

	TOTAL 
	
	58

	12


*Note: The above programme does not include informal discussions with the principals at the school as well as daily discussions with the Field Worker (Mapule) and with Dr Jean Place.
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